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Description:

Prior to this case study, two Research Methods modules (RM1 and RM2) within the Psychology degree programmes
were returning feedback to students on paper, despite the coursework being submitted online. The move to online
feedback saves time in returning the feedback, and enables staff and students to review feedback given for all
assessments through Turnitin at any point and from any device. This helps to fulfil a number of the principles set out
in the NUS feedback Charter (see also Ferrell, 2012). In RM1 and RM2 the ‘feedback/feed-forward’ loop is particularly
pertinent as they submit a total of four Research Reports at Level 4, with feedback on each being applicable to how
they can improve their performance on the next.

The aim of this current study was to move to the online system without compromising the high standard of detailed
feedback that students currently receive (or needlessly increasing the workload and stress of the staff). Feedback
from the students has repeatedly confirmed that they do value this standard of feedback and understand the
importance of feed-forward.

Approach:

Turnitin provides a number of ways to create and present feedback to students. ‘Comments and Quick Marks’ are free
text options, while ‘Grading Rubrics’ are far more structured, making use of pre-defined weighted criteria (see
Appendices I and II).

Somewhere between these two approaches is Grade Form, which is less structured (and therefore more personalised)
than a full Rubric, but more structured than the Quick Mark approach. Each section has a percentage allocated to it
by staff as an indication to students as to the weighting of each section. When tutors mark the work, they add
comments for each section, indicating which of the criteria have been met, and which have not been (see Appendix
I11).

In RM1, students received grade letters (i.e. A indicates a first, B a 2:1 etc) for each section, and feedback indicated
that they like this approach. For each section of their report, the student received a list of the criteria, then a list of
those they had met, those they had not met, and further comments on the strengths and weaknesses of the section.
A'General Comments’ section was also used, where students were given marks for grammar and correct use of
sections. The tutor would also indicate one overall aspect that needed improvement and should therefore be given
extra attention in their next assignment.

Outcomes:

The teaching team are able to see who has read their feedback, and who has not. In this way the module leader
could email each student who had not checked, and query why this was. There were two main reasons given by
students for not having checked their feedback. One was that they were using a device which does not support this
application, and one was that they did not know how to check their feedback. For those students who gave no reason
there is also the likelihood that a minority of students still do not engage with the feedback process, failing to
recognise the difference it will make to their own performance.



A final advantage for the module leader is that it is easy to compare feedback given by different markers, to maintain
parity of both quality and quantity of feedback not just for each report, but for each individual section.

Impact:

Direct feedback from students confirmed that they liked being able to find their marks and feedback online, and that
the level of detail was maintained. As noted above, a minority did struggle to find their feedback within the Turnitin
package.

Staff feedback was also very positive, with all agreeing that using Grade Form was a clear improvement on the paper
feedback. The main limitation with this method was that a lot of text was copied and pasted from the marking criteria
to the grade form for each student, in creating the lists of *have met’ and *have not met’ criteria. As the students are
given the marking criteria at the beginning of the semester, this method gives very precise feedback on which they
have and have not achieved, but is time consuming for staff.

The clearest indication of impact will be seen when the method is refined and used in RM1 (in the first semester of
2014-15). The measure of success will be whether it is possible to identify a reduction in the number of mistakes that
are repeated by students across reports.

Lessons learned:

There need to be clear instructions to staff on how to use the tool in general, as well as in this specific context, and to
students on how to access and use their feedback. Equally important is that all users need to be fully informed on the
benefits of this method, and of the logic for using it in this context. This is particularly relevant when changing from
one feedback method to another, and users are being asked to learn something new.

The benefits in terms of accessibility of feedback were immediately evident to staff and to students, meaning that it
was apparent to all involved that the very small initial learning curve would rapidly been outweighed by the benefits in
the long term.

Where next?

The natural progression of this use of TEL is to refine the use of grade form to take on board staff feedback, and to
apply it to both RM1 and RM2. In the longer term, the Module leader for Further Research Methods (at Level 5) has
also expressed an interest in providing feedback in this way.
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Appendix I: Quick Mark Screenshots

The most commonly used method within the Psychology department is Quick Mark, where comments are added
directly to the paper, and free text is also added to a side panel (see below). The marker can also use the pre-set
‘commonly used’ comments, or can create and save their own. The student sees the abbreviation appear on their
page, e.g. ‘directly copied’, and can see more detail by clicking/hovering over that phrase. The full text of each
comment can similarly be seen by the marker in the panel at the bottom right (the second image below). You can
also see the similarity report and the final mark given to the student in the top right hand corner of the screen.
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Appendix II: Grading Rubric Screenshot

A much more structured method is the rubric — a partially complete example is shown below. In this case, feedback is
pre-set, and the student will see whichever level is most appropriate to their work. Marks are allocated for each

section to calculate a total (each section has a weighting, although these and the feedback can be over-ridden, and/or
added to).
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Appendix III: Grade Form Screenshot

In the Grade Form, the tutor can include notes on what each section should include. For this module, an indication of
the proportion of the grade allocated to each section was also included.
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